AP English Literature and Composition

Course Description:

This is a university/college level class on writing and on the interpretation of literature.  The reading workload will be intense, as will the writing demands.  By the end of the year, students will be expected to be able to interpret literature on a college level and they will be expected to write complex (not complicated) papers that reflect impressive depth of thought and which are constructed with clarity, brevity and precision.  We will write both formally and informally in all of the Aristotelian Modes of Rhetoric. Students will also be trained in writing essays under timed circumstances as preparation for the required AP exam and for academic environments in college.  In the end, students will read, think, and write and, along the way, learn more about the human situation.

Students will learn to write interpretations of literature based on close readings of texts and considering the piece’s structure, style and themes (In our course, we will distinguish between “theme” and “message.”)  Students will also become comfortable and familiar with “literary terms” and their application as tools for interpretation.  All interpretive writing will be based on a close analysis of imagery, symbolism, figurative language, tone and craft.

The Texts:

Abacarian, Richard, ed. Literature – The Human Experience: Reading and Writing, 

8tt ed. Boston/New York: Bedford/St. Martin’s: 2004

Emma by Jane Austen*
Pride and Prejudice by Jane Austen 

Jane Eyre by Charlotte Bronte
The Awakening by Kate Chopin*
The House on Mango Street by Sandra Cisneros
Hard Times by Charles Dickens*
Beloved by Toni Morrison*
The Merchant of Venice by William Shakespeare

The Winter of our Discontent by John Steinbeck

Gertrude and Claudius by John Updike*
The Loved One by Evelyn Waugh*
Voyage Out by Virginia Woolf

(Editions of novels and plays will be chosen; Study of poetry, shirt fiction and drama will take place from the Abacarian text with additional short texts provided.)

*indicates Required Summer Reading

Course Goals:

1) To learn to analyze poetry, fiction and drama according to literary convention and with originality and logic as well as with emotional sensitivity.

2) To understand the craft of writing and to better understand the mind of the writer by analyzing his or her use of structure, style theme, artistry, and his or her use of literary elements such as imagery, symbolism, characterization and tone.  

3) To recognize the obstacles and advantages to interpreting works from various time periods in terms of vocabulary and approach.

4) To gain a deeper enjoyment of literature through understanding of its many layers.

5) To consider the social value of works in their own times and cultures and beyond.
6) To write with clarity, brevity and precision and to produce papers that are complex, but never nebulous.

7) To write with originality by way of deep analysis.

8) To write papers that are grammatically sound.

9) To explore the writer’s craft by practicing the writing of the various genres.

10) To live the literature by keeping of a reading journal that will be filled with informal writing..

11) To prepare for the process and approaches of taking the AP Literature and Composition test.

Units and Assignments:
For our course outline, we will explore major thematic genres that incorporate and go beyond fiction, delving into real life issues that relate to the common human experience.  We will engage in topics that are relevant across time and culture, such as race, gender, and class.  In summation, we will be following a thematic approach using a multitude of works from canonical literature to modern criticism.
Unit One: Introductions

In this unit, we will review and become introduced to the techniques for interpreting genres.  This is an augmentation to those things you nave learned in our freshman English class; you will be raised to the college level. Each unit will be covered over the span of one marking period (four thematic units, total) except for the first unit, which will be referred to throughout the year in conjunction with our thematic studies.

Unit Expectations:

a) Students will be able to read actively

b) Students will distinguish between approaches to the differing genres

c) Students will be able o identify the “parts” of fiction: tone, plot, characterization, setting, point of view, irony and theme (etc.)

d) Students will learn approaches to reading poetry by using analysis of word choice, figurative language, sound, rhythm and meter, etc.

e) Students will learn the elements of drama.

f) Students will learn the elements of stagecraft in various eras (Ancient Greek to Modern)

g) Students will learn conventions and rationales for writing about the genres.

Unit Two: Roots of English Poetry and Prose
This unit will focus on an exploration of common themes and stylistic choices employed by British writers as a baseline for the thematic units following.  Starting with “Beowulf” and the Anglo-Saxons and moving from Romance to Romanticism, this unit will address the “game-changers” of English Literature.   This unit will specifically address The Merchant of Venice and Jane Eyre as exemplary works of British Drama and the English novel, in addition to a plethora of poetry.

Unit Expectations:

a) Students will recognize the various ways that differing genres may reach their thematic goals in relation to the unit’s theme.

b) Students will explore specifically British cultural and societal views on broad themes, especially class, gender, and imperialism.  

c) Students will concentrate on learning to write a poetry explication.

Work Due: One paper of 2-4 pages, journal work, tests and quizzes.

1) A poetry explication on a poem of the instructor’s choice that demonstrates knowledge of connotative and denotative language and shows the ability to do a close reading and to communicate how the poem’s details, style, artistic choices, and historical context are communicated in its themes.

2) Students will complete daily reading quizzes.

3) There will be timed essay tests on the unit throughout

4) There will be nightly reading and informal journal entries.

Unit Three: Identity and Nationalism
This unit will explore works by immigrant or 1st generation authors that specifically address the idea of belonging to a culture or country.  In particular, we will be focus on what it means to be an American and discuss the real life struggle of immigrants in America today and in years past.  Our main texts will include the novel The House on Mango Street and excerpts from The Borderlands.

Unit Expectations:

a) Students will come to their own conclusions about the validity of both “fitting in” and “being different” not only in terms of appearance but in terms of viewpoints, philosophies, religious ideas and actions, within a culture, specifically, American culture.
b) Once again, students will deal with ways in which race and economic status as well as historical context can affect the above question.

c) Students will recognize the various ways that differing genres may reach their thematic goals in relation to the unit’s theme.

d) Students will focus on writing a personal essay, expressing their awareness of cultural identity and the American Dream.

Work Due: One paper, 4-6 pages, journal work, tests and quizzes.

1) a personal, formal essay charting a learning experience in the writer’s life – an experience that changes his or her outlook, philosophy, goals, etc.

2) Students will complete daily reading quizzes.

3) There will be timed essay tests on the unit throughout

4) There will be nightly reading and informal journal entries.

Unit Four: Being Female and Feminism
In this unit we will focus on works by female authors including Jane Austen and Virginia Woolf.  The goal is to understand the change in perspective of the female in Western society from the Wollstonecraftian “feminist” to the modern view of what it means to be a woman in the confines of society.  Using Pride and Prejudice and Voyage Out as our primary reading, we will attempt to understand and define the role of women in British and American culture.

Unit Expectations: 

a) Students will reach complex philosophical conclusions about feminism – conclusions that go beyond the standard, clichéd ones in popular culture and redefine the expectations produced in a male-centric culture about women.
b) Students will explore the evolution of feminism in theory and practice
c) Students will think and write profusely about the changing role of women.

Work Due: One paper, 4-6 pages, journal work, tests and quizzes.

1) Students will write compare and contrast close-reading essay on the topic of women’s roles and the definition of feminism in both the works of Austen and Woolf.  This paper should explore aspects of feminism, and what it means to be female according to the expectations of English society in the 19th Century.  It should include an understanding of Wollstonecraft’s “Vindication of the Rights of Women” and highlight how characters in Austen’s work reflect the ideals set forth by this early definition of feminism.  Additionally, it should account for Woolf’s desire to break out of the social sphere in order to become a successful female artist.
2) Students will complete daily reading quizzes.

3) There will be timed essay tests on the unit throughout

4) There will be nightly reading and informal journal entries.

Unit Five: Race and Racism
Here, we will explore the complicated and ongoing struggle of the minority to find his or her place in American society.  We will read the novel Beloved and excerpts from other various works by minority writers in an attempt to examine the dynamics of race relations, especially as they pertain to American life.  We will also take a critical look at the “Black Lives Matter” movement as a contemporary expression of race struggle in America.

Unit Expectations: 

a) Students will explore not only their own place in society, but they will become more familiar with the position of people of different social backgrounds than theirs by studying the works of minority writers and writers from other cultures.  

b) Students will engage in a review of literary terms by analyzing poetry and stories for craft, thereby answering the question of how the author achieves certain effects.

c) Students will concentrate more than ever on the perspective and craft of the writer and his or her messages and their means of conveyance.

Work Due: One paper, 2-4 pages, journal work, tests and quizzes, short papers.

1) Students will write a paper that focuses on their own perception of the current state of race-relations in American society.  It should incorporate the use of argumentation.
2) Students will complete daily reading quizzes.

3) There will be essay tests on the unit throughout.

4) There will be nightly reading informal journal entries.

The Evaluation of Student Writing:
Students will be evaluated both by the instructor and by each other in peer review sessions.  The Students will receive evaluation from the instructor in both narrative and rubric-based forms.  Following is the rubric that will be applied to all formal writing.

	CRITERIA
	Points 
0 to 20

	THESIS PARAGRAPH
20: The thesis has a subject and an attitude that are risky and markedly intellectual; it "controls" the paper.

15: The thesis has a subject and an attitude that is intelligent, but not overly original; it "controls" the paper.

10: The thesis has a subject and an attitude that is clear but not original; it "controls" the paper.

5: The thesis is insufficient; it is not insightful and it doesn't control the paper.

0: Difficult to find the thesis. 
	 

	DEVELOPMENT AND SUPPORT OF THESIS IDEA

20: The thesis is supported and developed through well-chosen concrete details that show striking depth of thought.

15: The thesis is supported and developed through well-chosen concrete details.

10: The thesis is supported, but there is not enough concrete detail.

5: The thesis is supported, but with general points.

0: The thesis is not well supported.
	

	ESSAY ORGANIZATION 

20: The essay is organized with a beginning, body and conclusion; there is a clear strategy for persuasion and there is a pattern for development; the essay does not digress from the thesis; transitions are graceful.

15: The essay has a beginning, body and conclusion; there is a strategy for persuasion and there is a pattern for development

10: The essay has a beginning, body and conclusion; development is not very strategic.

5: The essay has only basic structure; development may be random.

0: Not well organized at all. 
	 

	PARAGRAPH ORGANIZATION

20: Paragraph breaks makes sense; paragraphs are organized, coherent and unified; paragraphs have a controlling idea; topic ideas in supporting paragraphs help support the thesis.

15: Paragraph breaks make sense; paragraphs are organized; paragraphs have a controlling idea, but there may be irrelevant elements; some elements of supporting paragraphs may not support thesis.

10: Paragraph breaks are questionable; paragraphs are organized, with some weakness in terms of controlling ideas; some paragraph elements do not support the thesis.

5: Paragraphs need work in terms of coherence and controlling ideas.

0: Paragraphs are randomly done; the student does not have a clear idea of what a paragraph is. 
	 

	THE WRITING (PROSE)

20: Sentences are varied and graceful; the paper "flows" well in terms of its "sound"; the tone is effective for the intended audience and purpose; words meticulously carefully chosen; no major grammar problems.

15: Sentences are varied and graceful; the paper "flows: in terms of its "sound"; the tone is alright, but not particularly effective for the intended audience and purpose; word choice is sufficient; there are some grammar problems; 

10: Sentences are clean but not graceful; the paper works, but doesn't "flow"; the tone is generic; words are used properly but not effectively; there are enough grammar problems to get in the way of reading.

5: Sentences need work; there is little "flow"; tone is generic; there are word choice problems; grammar is weak.

0: Style is weak and sub-standard.
	 

	SUBTOTAL
	

	(SEE OTHER SIDE FOR FINAL GRADE)

GRAMMAR, SPELLING, MECHANICS (To look at for revision – may subtract one point per error type, depending on paper assignment.)
Mistakes Present: 

___ comma splices                                  

___ fused sentences                                                             

___ diction problems

___ possessive/plural confusion

___ spelling errors

___ usage mistakes

___ punctuation problems

___ modifier problems

___ pronoun/antecedent agreement 

___ subject/verb agreement

___ fragments

___commas

___tense shifts

___use of present tense (for reference to lit.)

                                                                                                                               (MINUS)                                
	 

	MERIT BONUS (+ 5) 

___ A very impressive thesis.

___ Paper was interesting and engaging.

___ Style is notably strong.

___ Depth of analysis is impressive.

___ Extremely creative approach.

                                                                                                                                       (PLUS)

	

	MAJOR DETRACTORS (- 3)

___awkwardness

___improper diction

___off of the prompt

___conclusion is weak

___introductory paragraph can be confused for thesis

___thesis paragraph is too detailed

___thesis paragraph sounds like body paragraph number one

___tone is ineffective or inappropriate

___overwritten

___superfluous passages

(MINUS)

TOTAL
	 


Note: Conceptually, in each area of breakdown, you can look at the number grades this way to help evaluate your performance:

20= "A"

15= "B"

10= "C"

5  = "D"

0 = "F"

Further Elements of the Writing Component:

· Students will submit first copies (not rough drafts) of each formal essay.  These drafts will be evaluated by the instructor and by classmates in a peer review session.  Student will then have an appropriate amount to time to rewrite and submit the essay for a grade.

· Essays will be assigned mostly to allow students practice in interpretation, but the assignments will also be designed to give students practice in the Aristotelian rhetorical modes.  

· Students will be evaluated according to the conventions of Standard written English.  Strunk and White’s Elements of Style will be consulted throughout the course.  Copies will be provided.
· Grammar and style will be evaluated on an individual basis – lessons in grammar will not be taught, but students will work on their individual strengths and weaknesses.  The instructor will keep a record of each writer’s progress throughout the year.  This portfolio will be discussed in conference between the teacher and the student and it will be presented to the student before graduation.
· Goals in style, grammar and other sentence-level considerations will be established and tracked for progress in-between conferences.
· Links to sites that are helpful in composition and the interpretation of literature are available on the instructor’s web site.  The site address will be given in class.
· Prose comments will be written on the top of each paper.
· Papers will be written in MLA format.
THE END RESULT

At the end of this course, the student will be an effective college level writer and will have learned to communicate his or her interpretations in essay form.  Students will be prepared to succeed on the AP Literature and Composition test at the end of the year.
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